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Public Affairs 7573: Public Affairs Qualitative Methods (3 cr) 
Spring 2021 

Tuesday 2:45 pm – 5:30 pm  
 Online via Zoom (synchronous) 
 
Instructor: Erynn Beaton, Assistant Professor (she/her/hers, Honorific: Dr.) 
Office: Page Hall 350P 
Contact: 614-688-1031 (office), 312-399-4304 (mobile), beaton.13@osu.edu (email) 
Office Hours: Tuesdays 1:30-2:30 pm (or by appointment) 
Zoom Links for Class and Office Hours available in Carmen 
 
Teaching Assistant: Aditi Thapar; thapar.9@buckeyemail.osu.edu (email) 
 
Course Description  
This research methods course provides students with an intensive knowledge of the 
theory and practice of qualitative research. Readings and discussion focus on the 
theoretical foundations of qualitative methods and their practical relevance for public 
affairs. The course will enable students to learn the underlying logic of qualitative 
research approaches and to develop skills in moving from description to theory building 
with qualitative data. Students will also become familiar with key aspects of qualitative 
research design, as well as issues related to rigor, soundness, and the ethical 
dimensions of qualitative research. 
 
Course Goals / Student Learning Objectives  
This course is designed to prepare students to engage in thoughtful, rigorous qualitative 
research. Upon successful completion of this course students will be able to: 

• Understand the range of conceptual approaches that guide qualitative inquiry 
and the methodological and ethical issues related to the qualitative researcher’s 
role with research participants and settings; 

• Demonstrate competence in evaluating qualitative research studies; 
• Design and conduct a qualitative study within an established tradition of inquiry, 

including the presentation of empirical findings in a cogent and rigorous manner.  
 
Required Materials & Resources  
 
Schwartz-Shea, P., & Yanow, D. (2007). Interpretive research design: Concepts and 
processes. Routledge. 

• Chapter readings available as PDFs via Carmen; whole book via the library 
 
Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five 
approaches (Second ed.). Sage publications. 

• PDF of the full book available via Carmen 
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NVivo. Today, qualitative analysis is typically conducted using a computer-assisted (or 
aided) qualitative data analysis software (CAQDAS), though it can also be done 
manually. There are several software options available, but I use NVivo. NVivo is 
available for use on two of the lab computers in Page Hall (lab computer 10, formal 
name GLN-LANC231653, and lab computer 21, formal name GLN-LANC231643). You 
may also purchase your own copy of the software; student copies cost ~$100 on QSR 
International’s website. NVivo is mandatory for doctoral students and optional for 
everyone else. Doctoral students should let the instructor know if this poses a problem. 
 

• All other readings and materials will be posted to Carmen 
• Optional books listed in Appendix can purchase based on own interests 

 
Course Format  
This will be a synchronous online course. Each class session will be broken down into 
two elements: workshop and either seminar or lab. The purpose of workshop time is to 
learn the skills associated with qualitative research. The purpose of lab time is to 
practice the use of qualitative techniques. The purpose of seminar time is to understand 
the philosophy behind various qualitative traditions and approaches.  
 
This course is designed with two tracks that are intended to help customize the course 
to student needs. Track 1 is mandatory for doctoral students. It is assumed that all other 
students will follow Track 2, but those with interest in pursuing Track 1 (in full or in part) 
may speak with the instructor about doing so. 
 
Track 1. This track is designed for doctoral students. These students are required to 
read all the pieces listed in the syllabus prior to each class session and to attend the 
workshop and seminar each week. Track 1 student grading criteria will focus on 
standards for qualitative research in academia. 
 
Track 2. This track is designed to understand the practice of using qualitative 
techniques. These students are required to read the pieces assigned for the workshop 
portion of class and attend the workshop and lab each week. Track 2 grading criteria 
will focus on standards for qualitative research in practice. 
 
Graded Components  
The graded components are the same for both tracks: 
 
Class Participation 15% 
Workshop Assignments 45%, 5@9% each 
Final Project 40%, inclusive of proposal, presentations, and deliverable 

 
Each of the course components is outlined below with more detailed instructions on 
Carmen. Deadlines are listed in the class schedule. 

 
100% to 93% A  < 83% to 80% B-  < 70% to 67% D+  
< 93% to 90% A-  < 80% to 77% C+  < 67% to 60% D  
< 90% to 87% B+  < 77% to 73% C  < 60% to 0% E  
< 87% to 83% B  < 73% to 70% C-      
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PARTICIPATION 
Students are expected to attend class each week, and complete and contemplate the 
readings and/or materials before class. They are required to demonstrate this 
preparation by contributing meaningfully during class.  
 
The instructors do not plan to record class sessions, so it is important for all students to 
attend synchronously. Should an exception be made, the video and audio recording is 
used for educational use/purposes and may be made available to all students presently 
enrolled in the course. 
 
All Students. Every week, instructors will document each student’s contribution as 
having been good, adequate, or inadequate. To get full participation credit, students will 
need to have received a rating of “good” more often than not, and they cannot have 
received a rating of “inadequate.” Your contribution will be evaluated based on your 
preparation and engagement with class discussion (reading the pieces assigned to your 
track) and activities, not on your demonstrated mastery of the material. Some of the 
materials may be quite dense. I expect that you will read the materials prior to class and 
document any questions, confusion, or concerns that you have with the readings. 
 
Additional Track 1 Requirements. In addition to participation in workshops and 
seminars, Track 1 students will be expected to serve as discussion facilitator for one 
seminar over the course of the semester. Students will have their choice of sessions to 
facilitate. The responsibilities of the facilitator are to give a brief, 5-10 minute 
introduction to the seminar readings and kick off discussion with a question. In tandem 
with the instructor, the facilitator will continue to ask probing questions throughout the 
seminar. In preparation for your facilitation, read the assignment materials particularly 
closely and prepare broad questions for discussion. 
 
WORKSHOP ASSIGNMENTS 
The class will select a research topic of interest and students will collect and analyze 
data on the topic over the course of the semester. The objective is to practice data 
collection and analysis on a common topic so that we can discuss challenges and 
techniques. Instructions for the assignments will be provided in class and via Carmen. 
Assignments should be submitted to Carmen by class time on the due date. 

1. IRB Citi Certification Training (provide certificate) 
2. Interview Guide  
3. Interview Transcript  
4. Field Observation 
5. Analysis with Codebook 

 
FINAL PROJECT 
Students have a choice of final projects. The objective is for the student to complete a 
project that furthers their interests and degree curriculum. All projects will result in a 
written deliverable of similar length. Here are the options: 

A. Mini proposal for a qualitative study; this is a good option for students who wish 
to develop a new qualitative research project 
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B. Class project report; write a report using data collected by all students to analyze 
results and report results to college leadership – hoping that at least one, but 
possibly a group of masters students, will select this 

C. Qualitative data analysis; conduct a qualitative analysis of existing data and write 
up the findings – a good option for students that have already collected 
qualitative data for a capstone, dissertation, or via a professional job/internship 

D. Systematic literature review; use qualitative analysis to compose a literature 
review of a topic of interest – a good option for masters students doing a 
capstone or doctoral students preparing a paper or dissertation proposal 

E. Other project; I am open to other qualitative projects that further your goals  
 
Students must submit a brief proposal for their project at the mid-point of the semester 
(20% of final project grade) and share their plans with the class for questions and 
feedback (10%). Students are encouraged to begin thinking about their final project 
from the beginning of the semester and discuss projects of Type E as early as possible. 
The instructors welcome meetings during office hours to discuss students’ final project 
plans and are available to provide feedback on draft proposals or deliverables. Final 
projects will be presented in class (10%) and should be submitted via Carmen during 
finals week (60%). 
 
Late Assignment Policy 
Failing to submit assignments on time will result in a late penalty as follows. More than 
five minutes after the due time will be considered a day.  
 
Penalty 5% 7% 10% 15% 20% 
# of Business Days Late 1-2 3-5 6-10 11-20 21+ 

 
Academic Integrity (Academic Misconduct)   
(From: http://oaa.osu.edu/coamfaqs.html#academicmisconductstatement)  
 
The Ohio State University and the Committee on Academic Misconduct (COAM) expect 
that all students have read and understand the University’s Code of Student Conduct 
and that all students will complete all academic and scholarly assignments with fairness 
and honesty. Failure to follow the rules and guidelines established in the University’s 
Code of Student Conduct may constitute “Academic Misconduct.” Sanctions for the 
misconduct could include a failing grade in this course and suspension or dismissal 
from the University. 
 
In the Ohio State University’s Code of Student Conduct, Section 3335-23-04 defines 
academic misconduct as: “Any activity that tends to compromise the academic integrity 
of the University, or subvert the educational process.” Examples of academic 
misconduct include (but are not limited to) plagiarism, collusion (unauthorized 
collaboration), copying the work of another student, and possession of unauthorized 
materials during an examination. Ignorance of the University’s Code of Student Conduct 
is never considered an “excuse” for academic misconduct. 
 
Please see the academic integrity rules for each of the course’s assignments in 
Carmen. If I suspect that a student has committed academic misconduct in this course, I 
am obligated by University Rules to report my suspicions to the Committee on 
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Academic Misconduct. If you have any questions about the above policy or what 
constitutes academic misconduct in this course, please contact me. 
 
Accommodations for Students with Disabilities  
The University strives to make all learning experiences as 
accessible as possible. If you anticipate or experience academic 
barriers based on your disability (including mental health, chronic 
or temporary medical conditions), please let me know immediately 
so that we can privately discuss options.  To establish reasonable 
accommodations, I may request that you register with Student 
Life Disability Services.  After registration, make arrangements 
with me as soon as possible to discuss your accommodations so 
that they may be implemented in a timely fashion. SLDS contact 
information: slds@osu.edu; 614-292-3307; slds.osu.edu; 098 
Baker Hall, 113 W. 12th Avenue.” 
 
SLDS COVID Process  
The university strives to make all learning experiences as accessible as possible. In 
light of the current pandemic, students seeking to request COVID-related 
accommodations may do so through the university’s request process, managed by 
Student Life Disability Services.  If you anticipate or experience academic barriers 
based on your disability (including mental health, chronic, or temporary medical 
conditions), please let me know immediately so that we can privately discuss 
options.  To establish reasonable accommodations, I may request that you register with 
Student Life Disability Services.  After registration, make arrangements with me as soon 
as possible to discuss your accommodations so that they may be implemented in a 
timely fashion. SLDS contact information: slds@osu.edu; 614-292-3307; slds.osu.edu; 
098 Baker Hall, 113 W. 12th Avenue. 
 
Mental Health Policy  
As a student you may experience a range of issues that can cause barriers to learning, 
such as strained relationships, increased anxiety, alcohol/drug problems, feeling down, 
difficulty concentrating and/or lack of motivation. These mental health concerns or 
stressful events may lead to diminished academic performance or reduce a student’s 
ability to participate in daily activities. The Ohio State University offers services to assist 
you with addressing these and other concerns you may be experiencing. If you or 
someone you know is suffering from any of the aforementioned conditions, you can 
learn more about the broad range of confidential mental health services available on 
campus via the Office of Student Life Counseling and Consultation Services (CCS) by 
visiting https://ccs.osu.edu/ or calling 614-292- 5766. CCS is located on the 4th Floor of 
the Younkin Success Center and 10th Floor of Lincoln Tower. You can reach an on call 
counselor when CCS is closed at 614--292--5766 and 24 hour emergency help is also 
available through the 24/7 National Suicide Prevention Hotline at 1-800-273-TALK or at 
https://suicidepreventionlifeline.org/. Also, the OSU Student Advocacy Center is a 
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resource to help students navigate OSU and to resolve issues that they encounter at 
OSU – visit http://advocacy.osu.edu/. 
 
Glenn College Diversity Values Statement:  
The Glenn College is committed to nurturing a diverse and inclusive environment for our 
students, faculty, staff, and guests that celebrates the fundamental value and dignity of 
everyone by recognizing differences and supporting individuality. We are dedicated to 
creating a safe space and promoting civil discourse that acknowledges and embraces 
diverse perspectives on issues and challenges that affect our community. 
 
Land Acknowledgement:  
The instructor acknowledges central Ohio as the traditional homeland of the Shawnee 
Nation, Miami, Wyandotte and other Indigenous nations who have strong ties to these 
lands. Today, individuals from a broad range of Indigenous backgrounds call Columbus 
and central Ohio home. 
 
Class Schedule  
Each class session will involve a workshop and a lab (for Track 2 students) or a seminar 
(for Track 1 students): 

• Workshop will run from 2:45~3:50; these will be an opportunity to discuss 
qualitative techniques – how to conduct qualitative research  

o Both Track 1 and 2 students should read the workshop readings assigned 
below; readings marked with [E] (for empirical) can be skimmed by Track 
2 students with most attention to the methods and findings sections. 

• Lab will run from ~4:00-5:30; these will offer opportunities to engage more deeply 
with and practice the methods (instructor: Aditi) 

o Track 2 students will join this breakout to participate in a facilitated 
exercise or activity that increases knowledge of a skill. 

• Seminar will run from ~4:00-5:30; these will be focused on the underlying 
philosophy behind various traditions of qualitative research (instructor: Erynn) 

o Track 1 students will join this breakout and should read the seminar 
readings assigned below for discussion. 

 
January 12th: Week 1 
Introduction to the class, each other, and the syllabus 
 
Workshop: Introduction to Qualitative Methods 
Schwartz-Shea, P., & Yanow, D. (2013). Introduction. In Interpretive research design: 
Concepts and processes. Routledge. 
 
Seminar: Qualitative vs. Quantitative Methodologies 
Mahoney, J., & Goertz, G. (2006). A tale of two cultures: Contrasting quantitative and 
qualitative research. Political Analysis, 14(3), 227-249. 
 
Maxwell, J. A. (2020). The value of qualitative inquiry for public policy. Qualitative 
Inquiry, 26(2), 177-186. 
 
Frazer, M. (2020). Respect for Subjects in the Ethics of Causal and Interpretive Social 
Explanation. American Political Science Review. 
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January 19th: Week 2 
 
Workshop: Research Questions & Ways of Knowing 
Schwartz-Shea, P., & Yanow, D. (2013). Ways of Knowing: Research Questions and 
Logics of Inquiry. In Interpretive research design: Concepts and processes. Routledge. 
 
[E] Albelda, R., & Shea, J. (2010). To work more or not to work more: Difficult choices, 
complex decisions for low-wage parents. Journal of Poverty, 14(3), 245-265. 
 
Seminar: Research Paradigms 
Rossman, G. B., & Rallis, S. F. (2003). The Researcher as Learner. In Learning in the 
Field: An introduction to qualitative research. Sage.  
 
Prasad, P. (2005). Introduction. In Crafting qualitative research: Working in the 
postpositivist traditions. Routledge. 
 
January 26th: Week 3 
Due: IRB Citi Certification Assignment 
 
Workshop: Research Design & Ethics 
Schwartz-Shea, P., & Yanow, D. (2013). Wherefore Research Design? In Interpretive 
research design: Concepts and processes. Routledge. 
 
[E] Kellogg, Katherine C. (2009). Operating Room: Relational Spaces and 
Microinstitutional Change in Surgery. American Journal of Sociology, 115(3), 657-711. 
 
Seminar: Positivist Qualitative Research 
Creswell, J. W. (2007). Designing a Qualitative Study. In Qualitative inquiry and 
research design: Choosing among five approaches (Second ed.). Sage publications. 
 
Schwartz-Shea, P., & Yanow, D. (2013). Starting from Meaning: Contextuality and It’s 
Implications. In Interpretive research design: Concepts and processes. Routledge. 
 
February 2nd: Week 4 
 
Workshop: Sampling, Data Collection, & Case Studies 
Schwartz-Shea, P., & Yanow, D. (2013). The Rhythms of Interpretive Research I. In 
Interpretive research design: Concepts and processes. Routledge. 
 
[E] Dutton, J. E., & Dukerich, J. M. (1991). Keeping an eye on the mirror: Image and 
identity in organizational adaptation. Academy of Management Journal, 34(3), 517-554. 
 
Seminar: Case Studies 
Creswell, J. W. (2007). Case Study Research. In Qualitative inquiry and research 
design: Choosing among five approaches (Second ed.). Sage publications. 
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Yin, R. K. (2014). Designing Case Studies: Identifying your Case(s) and Establishing 
the Logic of Your Case Study. In Case Study Research: Design and Methods (5th ed.). 
SAGE Publications. 
 
February 9th: Week 5 
 
Workshop: Interviewing & Focus Groups 
[to p. 83] Weiss, R. S. (2008). Interviewing. In Learning from strangers: The art and 
method of qualitative interview studies. Simon and Schuster. 
 
[E] Nisar, M. A. (2017). Children of a Lesser God: Administrative Burden and Social 
Equity in Citizen–State Interactions. Journal of Public Administration Research and 
Theory, 28(1), 104-119. 
 
Seminar: Phenomenology 
Rossman, G. B., & Rallis, S. F. (2003). Gathering Data in the Field. In Learning in the 
Field: An introduction to qualitative research. Sage. 
 
Creswell, J. W. (2007). Phenomenological Research Methods. In Qualitative inquiry and 
research design: Choosing among five approaches (Second ed.). Sage publications. 
 
Prasad, P. (2005). Symbolic Interactionism: Searching for Self and Meaning. In Crafting 
qualitative research: Working in the postpositivist traditions. Routledge. 
 
February 16th: Week 6 
Due: Interview Guide Assignment 
 
Workshop: Fieldwork 
Emerson, R. M., Fretz, R. I., & Shaw, L. L. (1995). Fieldnotes in Ethnographic 
Research. In Writing Ethnographic Field Notes (2nd ed.). The University of Chicago 
Press. 
 
[E] Beaton, E. E. (2019). No Margin, No Mission: How Practitioners Justify Nonprofit 
Managerialization. Voluntas: International Journal of Voluntary and Nonprofit 
Organizations. 
 
Seminar: Ethnography 
Creswell, J. W. (2007). Ethnographic Research. In Qualitative inquiry and research 
design: Choosing among five approaches (Second ed.). Sage publications. 
 
Geertz, C. (1994). Thick description: Toward an interpretive theory of culture. In M. 
Martin & L. C. McIntyre (Eds.), Readings in the Philosophy of Social Science (pp. 213-
231). The MIT Press. 
 
Van Maanen, J. (1979). The fact of fiction in organizational ethnography. Administrative 
Science Quarterly, 24(4), 539-550. 
 
February 23rd: No Class 
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March 2nd: Week 7 
Due: Interview Transcript Assignment 
 
Workshop: Archival Data & Content Analysis 
[up to p. 103] Foss, S. K. (2015). Advice from Other Travelers: The Literature Review. In 
Destination dissertation: A traveler's guide to a done dissertation. Rowman & Littlefield. 
 
[E] Sabharwal, M., Levine, H., & D’Agostino, M. (2018). A conceptual content analysis 
of 75 years of diversity research in public administration. Review of Public Personnel 
Administration, 38(2), 248-267. 
 
Seminar: Narrative Approaches 
Creswell, J. W. (2007). Narrative Research Methods. In Qualitative inquiry and research 
design: Choosing among five approaches (Second ed.). Sage publications. 
 
Feldman, M. S., Sköldberg, K., Brown, R. N., & Horner, D. (2004). Making sense of 
stories: A rhetorical approach to narrative analysis. Journal of Public Administration 
Research and Theory, 14(2), 147-170. 
 
Ospina, S., & Foldy, E. (2010). Building bridges from the margins: The work of 
leadership in social change organizations. The Leadership Quarterly, 21(2), 292-307. 
 
March 9th: Week 8 
Due: Field Observation Assignment 
 
Workshop: Analysis & Coding 
Saldaña, J. (2016). An Introduction to Codes and Coding. In The Coding Manual for 
Qualitative Researchers (3rd ed.). Sage. 
 
[E] Mair, J., Marti, I., & Ventresca, M. (2011). Building inclusive markets in rural 
Bangladesh: How intermediaries work institutional voids. Academy of Management 
Journal, 55(4), 819-850. 
 
Seminar: Grounded Theory 
Creswell, J. W. (2007). Grounded Theory Research. In Qualitative inquiry and research 
design: Choosing among five approaches (Second ed.). Sage publications. 
 
Gioia, D. A., Corley, K. G., & Hamilton, A. L. (2013). Seeking Qualitative Rigor in 
Inductive Research: Notes on the Gioia Methodology. Organizational Research 
Methods, 16(1), 15-31. 
 
Corbin, J., & Strauss, A. (2015). Strategies for Qualitative Data Analysis. In Basics of 
qualitative research: Techniques and procedures for developing grounded theory (4 
ed.). Sage Publications. 
 
March 16th: Week 9 
Due: Analysis with Codebook Assignment 
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Workshop: Trustworthiness 
Schwartz-Shea, P., & Yanow, D. (2013). Designing for Trustworthiness: Knowledge 
Claims and Evaluation in Interpretive Research. In Interpretive research design: 
Concepts and processes. Routledge. 
 
Seminar: Assessing Qualitative Research 
Dodge, J., Ospina, S. M., & Foldy, E. G. (2005). Integrating Rigor and Relevance in 
Public Administration Scholarship: The Contribution of Narrative Inquiry. Public 
Administration Review, 65(3), 286-300. 
 
Nowell, B., & Albrecht, K. (2019). A reviewer’s guide to qualitative rigor. Journal of 
Public Administration Research and Theory, 29(2), 348-363. 
 
Belgrave, L. L., Zablotsky, D., & Guadagno, M. A. (2002). How do we talk to each 
other? Writing qualitative research for quantitative readers. Qualitative Health Research, 
12(10), 1427-1439. 
 
Pratt, M. G. (2008). Fitting oval pegs into round holes: Tensions in evaluating and 
publishing qualitative research in top-tier North American journals. Organizational 
Research Methods, 11(3), 481-509. 
 
March 23rd: Week 10 
Due: Final Project Proposal 
 
Workshop: Class Feedback on Final Project Ideas 
(Reading for Final Project, work with instructors to identify as needed) 
 
Seminar: Positionality & Reflexivity 
Hendrix, K. G. (2002). "Did Being Black Introduce Bias Into Your Study?": Attempting to 
Mute the Race-Related Research of Black Scholars. Howard Journal of 
Communication, 13(2), 153-171. 
 
Nicholls, R. (2009). Research and Indigenous participation: critical reflexive methods. 
International Journal of Social Research Methodology, 12(2), 117-126. 
 
Finlay, L. (2002). “Outing” the researcher: The provenance, process, and practice of 
reflexivity. Qualitative Health Research, 12(4), 531-545. 
 
Donnelly, P. F., Gabriel, Y., & Özkazanç-Pan, B. (2013). Untold stories of the field and 
beyond: narrating the chaos. Qualitative Research in Organizations and Management: 
An International Journal, 8(1), 4-15. 
 
Wasser, J. D., & Bresler, L. (1996). Working in the Interpretive Zone: Conceptualizing 
Collaboration in Qualitative Research Teams. Educational Researcher, 25(5), 5–15. 
 



11 
 

March 30th: Week 11 
 
Workshop: Presenting Qualitative Research 
Weiss, R. S. (2008). Writing the Report. In Learning from strangers: The art and method 
of qualitative interview studies. Simon and Schuster. 
 
Seminar: Feminist Methods + Memoing 
Corbin, J., & Strauss, A. (2015). Memos and Diagrams. In Basics of qualitative 
research: Techniques and procedures for developing grounded theory (4 ed.). Sage 
Publications. 
 
Harding, N. (2018). Feminist Methodologies. In C. Cassell, A. Cunliffe, & G. Grandy 
(Eds.), The SAGE Handbook of Qualitative Business and Management Research 
Methods: History and Traditions (pp. 138–152). SAGE Publications Ltd. 
 
Handy, J. (2006). Sexual Harassment in Small-Town New Zealand: A Qualitative Study 
of Three Contrasting Organizations. Gender, Work & Organization, 13(1), 1-24. 
 
April 6th: Week 12 
 
Workshop: Meetings with Instructor(s) for Final Project 
(Reading for Final Project, work with instructors to identify as needed) 
 
Seminar: Critical Race Methods 
Neilson, P. A., & Suyemoto, K. L. (2009). Using culturally sensitive frameworks to study 
Asian American leaders in higher education. New Directions for Institutional Research, 
2009(142), 83-93. 
 
Bonilla-Silva, E., & Zuberi, T. (2008) Toward a Definition of White Logic and White 
Methods. In eds. Bonilla-Silva, E., & Zuberi, T. White Logic, White Methods: Racism 
and Methodology. Plymouth, UK: Rowman & Littlefield Publishers, 3-30. 
 
Gillborn, D., Warmington, P., & Demack, S. (2018). QuantCrit: education, policy, ‘Big 
Data’ and principles for a critical race theory of statistics. Race Ethnicity and Education, 
21(2), 158-179. 
 
April 13th: Week 13 
Student Presentations of Final Projects 
 
April 20th: Week 14 
Student Presentations of Final Projects 
 
April 28th: Finals Week 
Due: Final Project (due by midnight) 
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Appendix: The Authorities on Qualitative Methods (according to Erynn) 
 
Qualitative Research Design & Analysis: 
Maxwell, J. A. (2012). Qualitative research design: An interactive approach (Vol. 41). 
Sage. 
 
Miles, M. B., Huberman, A. M., & Saldaña, J. (1994). Qualitative Data Analysis: An 
Expanded Sourcebook (3rd ed.). Sage. 
 
Interpretivist & Post-Positivists Research: 
Prasad, P. (2005). Crafting qualitative research: Working in the postpositivist traditions. 
Routledge. 
 
Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five 
approaches (Second ed.). Sage publications. 
 
Schwartz-Shea, P., & Yanow, D. (2013). Interpretive research design: Concepts and 
processes. Routledge. 
 
Grounded Theory: 
Corbin, J., & Strauss, A. (2015). Basics of qualitative research: Techniques and 
procedures for developing grounded theory (4 ed.). Sage Publications. 
 
Charmaz, K. (2014). Constructing Grounded Theory (2nd ed.). Sage Publications. 
 
Case Studies: 
Yin, R. K. (2014). Case Study Research: Design and Methods (5th ed.). SAGE 
Publications. 
 
Ethnography: 
Geertz, C. (1973). The Interpretation of Cultures. Basic Books. 
 
Van Maanen, J. (2011). Tales of the Field: On writing ethnography. University of 
Chicago Press. 
 
Fieldnotes: 
Emerson, R. M., Fretz, R. I., & Shaw, L. L. (1995). Writing Ethnographic Field Notes 
(2nd ed.). The University of Chicago Press. 
 
Interviewing:  
Spradley, J. P. (1979). The Ethnographic Interview. Wadsworth. 
 
Weiss, R. S. (2008). Learning from strangers: The art and method of qualitative 
interview studies. Simon and Schuster. 
 
Coding: 
Saldaña, J. (2016). The Coding Manual for Qualitative Researchers (3rd ed.). Sage. 


